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PROGRAM GUIDE

Purpose of the Program:
The purpose of the FETCH Young Children’s Youth program is to help younger children in the family learn socio-emotional skills as building blocks for further social development.  The program improves children’s ability to explore and identify their emotional and social needs while encouraging children to identify the emotional and social needs of their peers, their family members and their caregivers.  The program allows children to approach learning in a warm and nurturing environment while giving them the opportunity to feel how important and significant they are to members of the group and to their families.

Problems that the program addresses:

In many families who contact the program, the young children are members that are either experiencing misguided behaviors or a lack of trust and respect.  As a result, the young children spend time seeking a misguided goal to satisfy their need rather than using positive and constructive methods to belong.  These children are looking for a way to belong with significance and find their needs in misguided ways.  For example, a child may throw a tantrum because he is seeking undue attention from a caregiver.  (In extreme cases, children display hostility and anger towards members of their family and lack emotional self-control.)

In the past, children who come to the program are either the directors of their family with family members catering to them or managed very carefully that they are not seen as being capable and having a voice in the family.  These children are not given control or responsibility that is age or developmentally appropriate and at times lack trust or encouragement from their parents.

If left untreated, children may grow into their childhood years experiencing social problems from family, peer or group interactions.  Children may develop a low self-esteem and lack coping skills for certain situations.  Children may also be dependent on others and continue to seek misguided goals.
Goals and how we achieve these:

1. Connect to others.  From the beginning of the program we encourage young children to relate to their peers in the group.  We help children move from egocentrism and emphasize working as a group.  We facilitate interactions between children until they are able to engage in cooperative play without scaffolding or mediation.

Through each session we encourage small and large group activities to allow children increased experience in working with others and gain a sense of community.

2. Clarify goals.  Secondly, we assist young children in identifying what they want.  Through interactions and activities we encourage young children to approach choices and make decisions in order to practice verbally communicating their goals.  We encourage young children to acknowledge their interests and wishes and to form one- or two- step plans towards their goals.  (For example, “Jenny, where would you like to play in the room after we’re done here?” “I want to go to the writing table and make a picture for my mommy.”)

3. Model effective methods.  Thirdly, we help young children find positive ways to reach their goals.  We model and encourage problem solving, active listening, goal-setting, and pro-social behaviors.
Example: Jenny and Ethan both want the same toy.  They begin screaming over a toy train.

Jenny:    That’s mine!

Ethan:    NO, I want the train!
    Counselor:    It looks like there’s a problem here.

    You both want the same train.

Jenny:    I had it first!

Ethan:    Not, I had it!

    Counselor:    I hear that both of you want the train.  What can you do if two children want to use the same toy?  Do you have an idea?

Jenny:    Ethan can use the other train.
Ethan:    No, I want this one!

   Counselor:    Jenny had an idea about using the other train, but you both want      this one.  Any other ideas?

Jenny:    I can use the train first; and Ethan can use it after.

    Counselor:    Jenny had the idea of sharing the train and taking turns.  She would play with it and then give it to Ethan.  What do you think, Ethan?

Ethan:    I want to be first!

    Counselor:    It sounds like Ethan agrees to sharing and taking turns, but he wants to be first.

Jenny:    Okay, but just for one minute.

Ethan:    No, I want three minutes.

    Counselor:    Is three minutes okay with both of you?
        Jenny & Ethan:    Yes.

   Counselor:     That’s great.  You both solved the problem.  I’ll let you know when three minutes are done.
4. Encourage self-reflection.  Fourthly, we help young children reflect on how they approach their goals and look at what worked for them.

Example:  The Counselor has told Ethan his three minutes with the train are done and Ethan gives the train to Jenny.

Counselor:    Ethan and Jenny, you both got to play with the toy you wanted.   What do you think about that?

     Jenny & Ethan:   It’s good.

           Counselor:    How did you both get to play with the same toy?

 
       Jenny:    We shared it.
       Ethan:    We took turns.

Counselor:    Did screaming and fighting over the toy help?

    Jenny & Ethan:    No.

Counselor:     What did you do instead of screaming?

       Jenny:    I told him one minute then he said three minutes.

      Ethan:     Jenny said I can use it first.

Counselor:    I hear both of you saying that you talked to each other and you made an agreement.

5. Help apply new methods.  We then help young children practice these methods through interactions with other children and encourage them to think about applying them to their family lives; interactions with their siblings and caregivers.
6. Adjust and customize approach.  Finally, we help young children customize these methods to their home lives.
Outcome Objectives:
The program is designed to enhance children’s socio-emotional skills as the foundation for various positive behaviors, i.e. cooperation, helping skills, empathy, negotiation, independence, using “I” statements, giving their feelings names, and coping skills in social situations.

The program is intended to help young children learn to accept responsibility and practice their autonomy when developmentally- and age-appropriate so they may be contributing members of the young children’s group community and ultimately their family.
The program is geared to, in young children, increase emotional awareness, understanding and regulation of emotions, awareness of others’ feelings, encourage freedom of expression, and self-acceptance.  The program increases children’s emotional awareness by helping them to look at their actions and the actions of others and identify how various people feel or are affected.

The program is intended to help young children learn how to validate and give names to their (positive and negative) feelings without shame or embarrassment while clearly expressing themselves.  Children also learn to work with other children in play and activities, practice cooperation, self-reflection, active listening, and conversational tools in order to reduce interpersonal conflict and as a basis for further conflict resolution skills and high self-esteem.  
Children learn to engage in cooperative play, continue conversations using active listening, clearly state their feelings and goals, practice beginning negotiations, take responsibility for their possessions, and learn to work as a group.
How outcomes will be measured:
Children will be videotaped during each session (with written consent by their parents) so their interactions and behaviors can be evaluated, analyzed and reflected upon by Youth Counselors, Program Coordinators, Senior Counselors, and service-learning students.

Once a week, service-learning students will watch behaviors and vignettes on the videos in order to identify challenging situations and discuss child interactions.

Children and their interactions will be observed each session by a certified Early Childhood Educator and experienced service-learning students.
Older preschool-age children (and children who would like to) will complete drawings of their family upon arrival at the first and second sessions.

Young Children’s Group workers will meet each week to discuss the previous session and plan for the following week.  At this meeting the workers will identify children who are observed as needing additional attention and support with their socio-emotional skills.
Counseling and Education Strategies:
FETCH workers, coordinators and youth program workers use methods based in Adlerian Psychology during their work with young children in order to help children develop their strengths and learn new skills to work with their peers in forming a democratic group.

FETCH workers, coordinators and youth program workers focus on encouragement and respect as the basis for helping children learn to resolve their conflicts, accept responsibility, and become autonomous.  Through this children will learn to contribute and have a voice in the group.
Instructional Methods:
Young children learn best from an environment where they feel respected, trusted, encouraged and significant.  During each week children will be able to work individually and with their peers in various activities offered in the room and in the outdoor environment.
During each session, counselors and workers welcome the children into the room upon arrival in order to build a comfortable and trusting relationship.  Counselors and workers also model pro-social behaviors when working with the young children.  The workers demonstrate mutual respect, encouragement and the 4R’s – responsibility, respect, responsiveness, and resourcefulness.  Respectful communication and encouragement is used between all members of the group and modeled for the children.  Counselors demonstrate socio-emotional and conflict resolution scenarios through play and small group interactions in order to give children some practice with solving their problems.

During the session, children are able to engage in activities or games which allow them to practice beginning communication skills and beginning problem-solving skills.  Children are able to choose between activity areas in the room and are asked to reflect upon their own activities and work in order to form and express their opinion and feelings about the work they have done.  Children are encouraged to own their feelings and share them with their peers in order to demonstrate that other children may have similar or varying feelings.

Socio-emotional books, materials, and activities are used throughout the evening in different areas of the room.  (See Appendix A)  Children are able to move from different areas and are encouraged to accept responsibility for the things they are using by putting their toys away when they are done.
Interactions between children and workers are responsive, planned and spontaneous.  During the evening, counselors and workers position themselves throughout the room and amongst the children to provide for freedom with safety.  Counselors and workers position themselves carefully so they are easily accessible to children and children who are in need of immediate attention are nearby.  The supervision of the children allows for workers to keep an eye on every one in the group while forming meaningful interactions with the children.  Counselors circulate the room and join conversations with children to model active listening and warmth.  Counselors and workers act as mediators and resources to the children and allow them independence with freedom to exercise their curiosity and take safe risks.
During each session counselors and workers reinforce positive behaviors to help children build self-confidence and strong self-esteem.  Workers use positive reinforcement when children are exhibiting appropriate behavior in the group.  Counselors and workers help children feel significant and important by being aware of each child or “noticing” the child is there.  Approval, acknowledgement and recognition is necessary for each child to build a strong sense of worth.  Counselors and workers use these tools to help children feel they are important, accepted, and significant.
Counselors and workers help children learn negotiation by modeling and assisting in the negotiation process.  Counselors and workers:
1. Help children identify their problem

2. Encourage children to contribute ideas for solving the problem.  Any idea is accepted.

3. Restate their ideas in a positive way.

4. Help the children decide which idea they prefer.

5. Help the children carry out their solution.

6. Reinforce the process when the problem is solved.

(Reynolds, E.  Guiding Young Children: A Child-Centered Approach.  Mountain View, CA: Mayfield Publishing Company, 1990.)
Counselors and workers encourage children to accept responsibility for themselves and the items around them; i.e. putting their toys and materials away.  Workers also encourage children to share responsibility for group needs and tasks.  Child responsibilities may include making their plates, serving themselves food, and cleaning their own spills.  Children are also encouraged to take responsibility for themselves.  For example, letting a worker or counselor know of any need he/she might have; i.e. toileting, washing their hands, and etc.
YOUNG CHILDREN’S PROGRAM STRUCTURE
Curriculum format.  New skills and discussion topics are introduced throughout the twelve week program through the understanding of young children's development and age. The beginning of the twelve weeks includes identifying and giving names to emotions and learning to use beginning “I” statements. The subsequent weeks include helping children identify the effect of their actions on others and how they are able to contribute to the peer and family group.
Session Format.  During each session children are allowed to practice their socio-emotional skills and build on their strengths.  Children arrive between 4:15 – 4:35 pm and are greeted by the workers and counselors.  During that time, children are allowed to find an activity to do in the room.  Children are free to choose between the various areas and are given a reminder before it is time to clean up.  The transition becomes easier when children are given time to prepare themselves before the next activity.  From 4:35 – 4:40 pm children are taken to the restroom on the first floor of Miller Hall to wash up before dinner.  Dinnertime is from 4:40 – 5:15 pm.  Children are free to choose what they would like to eat and make their plates.  Children are encouraged to take only what they are going to eat during their first serving and then return for seconds after.  When children are finished with dinner they are encouraged to accept responsibility for their area and take their plates away.  The children who are finished with dinner may choose from the variety of books in the library area and read while the rest of the children are finishing their food.  From 5:15 – 5:20 pm the children are invited to put their books away and join a circle on the carpet.  From 5:20 – 5:30 pm, a worker or counselor will invite the children to discuss the topic for the evening and read a story or sing a song pertaining to the topic.  After circle time, the children are invited to do outdoor activities.  The children are asked to line up and are free to choose from the outdoor activities between 5:30 – 6:15 pm.  If the weather is bad or various circumstances require the children to be indoors, an indoor activity will be offered instead.  At 6:15 pm children will be encouraged to clean up their activities and line up to go indoors.  From 6:20 – 6:55 pm children are free to choose from the indoor activities around the room and invited to have a small snack.  At 6:55 pm children are encouraged to clean up their toys or materials.  The children who have older siblings in other youth programs are picked up at 7:00 pm.  From 7:00 – 7:30 pm the young children who are staying in the room will invite their parents to join them for the Family Together Activities.
Program Participants:
FETCH Young Children’s Youth Program is aimed to help young children of various socio-economic levels and ethnic backgrounds.  The children in the program are between the ages of 2 ½ and 4 ½ years old.

Core Concepts of the Program (from: Adlerian Child Guidance Principles, Alfred Adler Institutes of San Francisco & Northwestern Washington)
Social interest and belonging.  A basic human motivation is the desire to belong with significance in important groups.  People develop skills for being contributing members of groups, first, in their families of origin.  Children who are raised with encouragement tend to develop the courage to belong in the family by contributing, supporting others and being cooperative.  Children raised with criticism and shame lose courage, distrust others and try to belong in the family misguided ways (such as by constantly seeking attention; insisting on being the boss; seeking revenge or claiming inadequacy.)

Mutual respect based on the assumption of equality, is the inalienable right of all human beings.  Adults who show respect for the child—while winning his/her respect for them—teach the child to respect him/herself and others.

Encouragement implies faith in and respect for the child as he/she is.  A child misbehaves usually when he/she is discouraged and believes he/she cannot succeed by useful means.

Feelings of “security” are highly subjective and not necessarily related to the actual situation.  Real security cannot be found from the outside; it is only possible to achieve it through the experience and feeling of having overcome difficulties.

Natural and logical consequences are techniques which allow the child to experience the actual result of his/her own behavior.

· Natural Consequences are the direct result of the child’s behavior.

· Natural consequences are usually effective

· Logical Consequences are established by the parents, and are a direct and logical – not arbitrarily imposed – consequence of the transgression.

· Logical consequences can only be applied if there is no power contest; otherwise they degenerate into punitive retaliation.

Acting instead of talking is more effective in conflict situations.  Talking provides an opportunity for arguments in which the child can defeat the parent or adult.  If the parent maintains a calm, patient attitude, he/she can, through quiet action, accomplish positive results.

Withdrawal from the provocation but not from the child.  Don’t talk in moments of conflict.  Give attention and recognition when children behave well, but not when they demand it with disturbing behavior.  The less attention the child gets when he/she disturbs, the more he/she needs when he/she is cooperative.  You may feel that anger helps get rid of your own tensions, but it does not teach the child what you think he/she should learn.

Don’t interfere in children’s fights.  By allowing children to resolve their own conflicts they learn to get along better.  Many fights are provoked to get the parent/adult involved, and by separating the children or acting as a judge we fall for their provocation, thereby stimulating them to fight more.

Take time for training and teaching the child essential skills and habits.  Don’t attempt to train a child in a moment of conflict or in company.  The parent/adult who “does not have time” for such training will have to spend more time correcting an untrained child.

Never do for a child what he can do for himself.  A dependent child is a demanding child.  Children become irresponsible only when we fail to give them opportunities to take on responsibility.

Overprotection pushes a child down.  Parents or adults may feel they are giving when they act for a child; actually they are taking away the child’s right to learn and develop.  Parents/adults have an unrecognized prejudice against children; they assume children are incapable of acting responsibly.  When parents/adults begin to have faith that their children can behave in a responsible way, while allowing them to do so, the children will assume their own responsibilities.

Over-responsible parents/adults often produce irresponsible children.  Parents/adults who take on the responsibility of the child by reminding or doing for him/her, encourage the child to be irresponsible.  Parents/adults must learn to “mind their own business” and let the child learn from the logical consequences of his/her own behavior.

Distinguish between positive and negative attention if you want to influence children’s behavior.  Feeling unable to gain positive attention, and regarding indifference as intolerable, children resort to activities which get them negative attention.  Negative attention is the evidence that they have succeeded in accomplishing their goal.

Understand the child’s goal.  Every action of a child has a purpose.  His/her basic aim is to have significance and his/her place in the group.  A well-adjusted child has found his way toward social acceptance by cooperating with the requirements of the group and by making his/her own useful contribution to it.  The misbehaving child is still trying, in a mistaken way, to feel important in his/her own world.  For examples a young child who has never been allowed to dress him/herself (because “the parent is in a hurry”), who has not been allowed to help in the house (“you’re not big enough to set the table”), may lack the feeling that he/she is useful, contributing member of the family or group, and might feel important only when arousing a parent’s anger and annoyance with misbehavior.

The four goals of misbehavior.  The child is usually unaware of his/her goals.  His/her behavior, though illogical to others, is consistent with his/her own interpretation of his/her place in the family or group.

· Attention-getting: he/she wants attention and service.  We respond by feeling annoyed and that we need to remind and coax him/her.

· Power: he/she wants to be the boss.  We respond by feeling provoked and get into a power contest with him/her –“you can’t get away with this!”

· Revenge: he/she wants to hurt us.  We respond by feeling deeply hurt –“I’ll get even!”

· Display of inadequacy: he/she wants to be left alone, with no demands made upon him/her.  We respond by feeling despair –“I don’t know what to do!”

· If your first impulse is to react in one of these four ways, you can be fairly sure you have discovered the goal of the child’s misbehavior.

A child who wants to be powerful generally has a parent who also seeks power.  One person cannot fight alone; when a parent/adult learns to do nothing (by withdrawing, for example) during a power contests, he/she dissipates the child’s power, and can begin to establish a healthier relationship with him/her.  The use of power teaches children only that strong people get what they want.

No habit is maintained if it loses its purpose, its benefits.  Children tend to develop “bad” habits when they derive the benefit of negative attention.

Mistakes are normal.  Making mistakes is human.  We must have the courage to be imperfect.  The child is also imperfect.  Don’t make too much fuss and don’t worry about his/her mistakes.  Build on the positive, not on the negative.

A family council gives every member of the group a chance to express him/herself freely in all matters of both difficulty and pleasure pertaining to the group.  The emphasis should be on “What we can do about the situation.”  Meet regularly at the same time each week.  Rotate chairmen.  Keep minutes.  Have an equal vote for each member.  Require a consensus, not a majority vote on each decision.

Have fun together and thereby help to develop a relationship based on enjoyment, mutual respect, love and affection, mutual confidence and trust, and a feeling of belonging.  Instead of talking to nag, scold, preach, and correct, utilize talking to maintain a friendly relationship.  Speak to the child with the same respect and consideration that you would express to a good friend.

THE CURRICULUM
The FETCH Young Children’s Youth Program curriculum for Fall 2007 is summarized in Table 1.  The session topic is located in column 3 and the questions for the circle time discussion is in column 4 and 5.  The Family Together activity performed at the end of each FETCH session is in column 6 and allows all members of the family to work together on a specific activity.
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